2

Cooperative Learning and Motivation

Folake Abass

Z 5

Cooperative learning (IlA%%#) & IZFEEFEIVNT LV —TT, —ff
WCIEEZBEL T, 820 5 b D7 EJohnson et al (1998) 1XE T
LTw2, BB ERRD %7, FEEFEIANOEDIZHTDD R
FTIERLS, V=7 DRA Y N—DFEEFERICOEET 2 Lok
3%, WmAYEE E V) BEREEZID ANLE 2 LItk > T, PEHENX
DREMRINICZD, R25DM EbALNS, HAEEZRISE S IC
F 7N =7 X BRI BT TR AT RS v, £k, BE
$Z OB E T RENR R R0, KFETIEEAEE L2 55
DOBIHERD, HEADEAILOVTIRE T 5,

Keywords: cooperative learning, motivation, teaching method, self-esteem,

retention, interdependence, accountability

Abstract

Cooperative learning according to Johnson ez a/ (1998) is the
“instructional use of small groups so that students’ work together to
maximise their own and each other’s learning.” Within cooperative
situations, students seek outcomes that are beneficial not only to

themselves but also to the members of their group. By adopting a
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cooperative learning approach as a teaching method, teachers
encourage students to become actively involved in the learning
process and this enhances their motivation. To be motivated to learn,
students need ample opportunity to interact with each other as well
as steady encouragement and support of their learning efforts. This
article will explore the link between cooperative learning and
motivation and discuss ways that cooperative learning can be

incorporated into your classroom practices.

Keywords: cooperative, learning, motivation, teaching method, self-esteem, retention,

interdependence, accountability

Cooperative Learning and Motivation

There is an ever increasing need for interdependence in all levels of our society
today. Providing students with the tools to effectively work in a collaborative and
cooperative environment should be our priority as teachers. Cooperative learning
(CL) is one way to provide students with a well defined framework from which they
can learn from one another. Students work towards fulfilling academic and social
goals that are clearly stated. It is a team approach where the success of each group is
dependent on each member actively contributing to the group activity. CL according
to Johnson ez a/ (1998) is the “instructional use of small groups so that student’s work
together to maximise their own and each other’s learning”. Within cooperative
situations, students seek outcomes that are beneficial not only to themselves but also
to members of their group. By adopting a CL approach as a teaching method, teachers

encourage students to become actively involved in the learning process.

It has been posited that students are either motivated or they are not (Biehler &
Snowman 1997). However, Johnson and others have found that, as students become
more engaged in their learning, their motivation increases. To be motivated to learn,
students need ample opportunity to interact with each other as well as steady

encouragement and support of their learning efforts. By placing students in groups
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and giving them tasks that require interdependence, each member of the group
becomes accountable for achieving a shared goal. Students are then motivated by the
team effort as well as by seeing their own contributions accepted by the group. The
active exchange of ideas within small groups not only increases interest among the

students but also promotes critical thinking (Johnson & Johnson 1989).

What is cooperative learning?

CL is a method of teaching and learning in which students work together to
explore a significant question or create a meaningful project. In CL, students work
together in small groups on a structured activity in order to accomplish shared learning
goals. CL and working in a group are not one and the same coin but two very different

situations as Woolfolk (2001) points out:

The terms group learning and cooperative learning are often used as if they meant the
same. Actually, group work is simply several students working together—they may or
may not be cooperating. Cooperative learning is an arrangement in which students

work in mixed ability groups and are rewarded on the basis of the success of the

group.

According to Johnson and Johnson (1986, p.31), there is persuasive evidence that
cooperative teams achieve higher levels of thought and retain information longer than
students who work quietly as individuals. Thus the shared learning experience gives
students an opportunity to engage in discussion, take responsibility for their own
learning and as a result, become critical thinkers (Totten, Sills, Digby & Russ, 1991). In
order to create an environment in which CL can take place, three things are necessary.
First, students need to feel safe, but also challenged. Second, groups need to be small
enough that everyone can contribute. Third, the task students’ work together on must
be clearly defined. CL differs from traditional teaching approaches because students
work together rather than compete with each other individually. A group member’s
success in creating a presentation on injustice, for example, depends on both individual
effort and the efforts of other group members who contribute needed knowledge,

skills and resources. No one group member will posses all of the information, skills or
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resources necessary to create thC bCSt presentation.

Since CL techniques revolve around the use of small groups (usually between 3
to 6 members), they can be used with almost any teaching strategy and can be easily
implemented into your classroom practices. Grouping is heterogeneous which allows
for different language levels as well as cultural backgrounds and so forth. CL can also
be incorporated using elements of constructivist teaching which deals with learners
investigating real-world problems by reflecting on their own experiences. This is an

approach I adopted in my use of CL and the details of which appear below.

Example of a lesson plan for a theme-based student centred lesson using CL.

This is a lesson plan for university students in years 3 and 4. There were 7 students in

this class (6 females and 1 male).

The overall theme of the class was the concept of injustice in terms of those who have
suffered from it, and those who have helped create it. Each week, students were asked
to do some research on injustice and share the information with the class and discuss
their findings. Students were asked to give their opinions based on the information

presented.

As a class project, we watched Gandhi which also deals with injustice on numerous
levels. After each viewing, various issues from the movie were highlighted and
discussed. For individual projects, students were asked to compile a portfolio based
on all their research on injustice and provide comments and opinions based on the

information they collected.
For the group project, the students were divided into 2 groups. One group had four
students and the other had 3. Students were assigned to their groups at the beginning

of the semester and so they had 12 weeks to prepare for their presentation.

Objectives: The students were told that they had to give a presentation at the end of

the semester based on the theme of the class and it was to be delivered in English. The
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students were responsible for the format and content of their presentation as well as
how they chose to present it. They were given explicit instructions regarding the task
of the group and their various roles within it. Whilst the student roles within the
group such as researcher, writer or illustrator where shared, they also worked
interdependently in achieving the groups goal. Even though the academic task is of
primary importance in CL, students also had the opportunity to learn how to maintain

harmony within the group as well as how to respect each others views.

Why use cooperative learning?

1. It promotes individual student learning. As a result, students learn how to think
critically as they work through the specific steps required to achieving a given
task.

2. It encourages greater effort among students as they are striving for the mutual
benefit of the group. Consequently, the students gain from each other’s efforts
and this creates greater productivity, long-term retention and intrinsic motivation
in them. In addition, students can share their strengths and also develop their
weaker skills.

3. Ithelps students develop their oral skills. By interacting with each other, students
promote each others success by orally explaining how to solve problems, teaching
one’s knowledge to others and by discussing together the concepts being
learned.

4. It enhances students’ satisfaction with their learning experience. As students are
learning together, this process increases their retention and this helps to increase

their self-esteem and this ultimately motivates them.

What makes cooperative groups work?

It would be very misleading for teachers to think that well meaning instructions
such as “work together” or “be a team,” will be enough to create cooperative efforts
among students. As Johnson and Johnson (1989, p.3) point out, “placing students in
groups and telling them to work together does not in and of itself result in cooperation.”

Not all groups are cooperative and as such, lessons need to be structured so that
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students do actually work cooperatively with each other. According to Johnson and
Johnson (ibid), it is important that teachers are familiar with the components that

make cooperation work and this will allow them to:

1. Take existing lessons, curricula and courses and structure them cooperatively.

2. Tailor cooperative learning lessons to meet the unique instructional circumstances
and needs of the curricula, subject area and students.

3. Diagnose the problems some students may have in working together and

intervene to increase the effectiveness of the student learning groups.

Johnson and Johnson (1999) developed the following elements of cooperation
which includes a five element criterion that define true cooperative learning groups.
Systematically structuring these basic elements into group learning situations helps
ensure cooperative efforts and enables the disciplined learning for long term success
(Johnson ez a/ 1993).

1. Positive Interdependence: Each group member has a unique contribution to
make and the success of the group is dependent on each member’s efforts. Group
members have to be aware that their efforts not only benefit themselves
individually but the whole group. Doing so creates a commitment to the success
of group members as well as one’s own and is the heart of cooperative learning.
If there is no positive interdependence, there is no cooperation.

2. Face-to-face Interaction: Students need to do real work together in which they
promote each other’s success by sharing resources and helping, supporting and
encouraging each other’s efforts to achieve. Students are shown how to help
each other overcome problems and promote each other’s success.

3. Individual and Group accountability: Each member of the group has to make a
significant contribution to achieving the group’s goal. The group has to be clear
about its goals and what the members have to do to achieve them. Each member
of the group is responsible not only for learning but also for helping other
members of the group to learn, thus creating an atmosphere of achievement.

4. Interpersonal Skills: students need to know how to interact with one another

and as such, direct instruction in social skills and group communication skills
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are necessary. For example, assigning students with roles such as reporter or
writer so as to teach them leadership and decision skills.

5. Group Processing: Group members discuss the progress of their project and how
they are maintaining effective working relationships. How the group is working
out and other problems they might be facing can also be addressed. Group
members need to recognise that they all share the same fate and what affects one

member of a group affects them all.

The Group Processes

Tuckman (1969, quoted in Argyle, 1969) established that a group went through
four stages from its formation and these have important implications in relation to the

dynamics of the classroom as well as the use of group activities when teaching.

1. Forming: At first there is some anxiety among the members of the group in
terms of how to communicate with one another. This might be the first time
some of the students have talked together. In addition, as they are dependent on
the teacher to provide them with direction in terms of the task to be performed
and what is or in not acceptable behaviour, this could be further cause for
concern.

2. Storming: There is conflict between sub-groups and some rebellion against the
leader. Members of the group may resist their leader and the role relations
attending the function of the group can be questioned and/or challenged.

3. Norming: The group begins to develop some form of cohesion. Members of the
group begin to support each other. At this stage, there is co-operation and an
open exchange of ideas and feelings about their roles in the group and each
other.

4. Performing: Most problems are now resolved and there is a great deal of
interpersonal activity. Everyone is devoted to completing the tasks they have
been assigned and there is a real sense of satisfaction within the group in terms

of the progression of the task or activity.

As a general rule, almost every group goes through these four stages (sometimes more)
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until it reaches a state of uniformity.

Organising Learning Groups

The following criteria will help teachers facilitate CL into the classroom and get the

best from the group process.

1. Decide how the groups are to be formed: Some teachers prefer to randomly
assign students to groups to maximise their heterogeneity. That is, mixing male
and female, verbal and quiet students (Fiechtner and Davis, 1992; Smith, 1986).
Some teachers let students choose who they want to work with, although the
risk with this is that students will socialise too much and also self segregate
(Cooper, 1990). Still other teachers prefer to form the groups themselves, taking
into account students’ prior achievement, and levels of preparation, work habits,
ethnicity and gender (Connery, 1988). In the case of my class, as I had only seven
students and only one male student, trying to decide how to group them was
difficult. There were four 3™ year students and three 4™ year students, one of
which was a mature student. After much deliberation, I grouped two 3 year
students together with a 4™ year student and the other group included the male
and mature students. There were a couple of students who were friends and so
I put them in different groups as I felt that one of the students was stronger than
her friend and I did not want there to be a situation where students where not
pulling their weight and so others would have to carry them. Essentially what I
did in my grouping was sprinkle the more able students evenly among the two
groups. Ultimately it will be up to the teacher to decide the best way to group
their students.

2. Be conscious of group size: In general, groups of four or five work best as larger
groups decrease each member’s opportunity to participate actively. Similarly, in
a small group it is difficult to be passive. Every member of the group has to carry
their fair share. As mentioned above, I had one group of three students and one
of four. I had initially considered making the seven students one group as it was
such a small class but I decided against it. The quiet and shy students would

have been left behind and would have had very little chance to make a positive
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contribution to the group.

3. Keep groups together: One of the main challenges faced in CL is group conflict.
Students need to work together even though it is not something that comes
naturally. When a group is not working well together, avoid breaking it up, even
if the group requests it. The addition of the floundering group’s members to
ongoing groups may throw off their group process, and the bailed out group
does not learn to cope with its unproductive interactions (Wolvoord, 1986). It is
crucial that group members learn to work together harmoniously and respect
each other. Any conflicts that exist within the group should try to be solved
amicably.

4. Help groups plan how to proceed: Ask each group to devise a plan of action.
How is the task to be executed? Who will be responsible for what and when?

5. Regularly check in with the groups: If the task spans several weeks, it is important
to maintain frequent checks with the groups. This gives the groups a chance to
talk about their progress and talk to you about any concerns that they may have.

It also gives the teacher a chance to chart the progress of each group.

In addition to the above, it is imperative that students know how the groups will
operate and what there responsibilities are as members of a group. The objectives of
each group must be clearly defined and some guidance about the participation of
members should also be clarified. Furthermore, students need to know how they will
be graded. If they are going to be graded as a group then members need to know they
cannot let others do all they work while they sit back. Active participation within the
group process provides a stimulating environment for our students and thus combats
boredom which is one of the cited reasons why students often lack motivation in the

classroom.

Motivation and Self Assessment (SA)

It is quite easy to assume that success in the classroom rests on the premise that a
student is “motivated”. For teachers teaching in an EFL classroom, it can be quite
challenging finding ways to motivate students. Consequently, teachers are under

immense pressure as they attempt various strategies to motivate their students on a
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continual basis. However, regardless of the motivation strategies employed by a
teacher, motivation cannot operate in a vacuum and as such there are certain
preconditions that have to be met before any attempts to generate motivation can be
effective. Creating a pleasant and supportive classroom atmosphere as well a good
teacher and student rapport are some such conditions that can help to generate
motivation. As Dornyei (2001, p.116) notes, “teacher skills in motivating learners
should be seen as central to teaching effectiveness.” As teachers we should spend more
time explaining why we teach what we teach and why the topic, approach or activity
is important, interesting or worthwhile for our students. A teacher’s enthusiasm for
the subject will be transmitted to the students which will make them more interested
in what they are being taught. Furthermore, student’s interaction with each other and
the promotion of group cohesiveness through CL will have a major effect on student’s
motivation. The feeling of satisfaction is also a significant factor in reinforcing
achievement behaviour, which renders satisfaction a major component of motivation.
CL also contributes to high levels of motivation through the pro-academic attitudes
that it fosters among group members. Many studies have found that CL students
spend significantly more time on task than do students working in a more controlled
learning environment (Johnson e 4l., 1995, Slavin, 1995). Researchers in CL found that
when students work together to accomplish a group goal, they come to express norms
in favour of doing whatever is necessary for the group to succeed (Slavin, 1995). Carrier
and Sales (1987) as cited in Sinhanayok and Hooper (1988) observed that “students
working cooperatively appeared to motivate each other to seek elective feedback to

their responses and to practice items during learner control.”

Students can become better language learners when they engage in deliberate
thought about what they are learning and how they are learning it. In this kind of
reflection, students are able to step back from the learning process to think about their
learning strategies and their progress as language learners. Such SA encourages students
to become independent learners and this can increase their motivation. When students
assess their own progress they learn about their strengths and weaknesses. They are
then able to build on the former while rectifying the latter. SA “mirrors and measures
students’ performance in ‘real-life’ tasks and situations” (Hart, 1995, p.106) and as

such, students are in a better position to keep track of their efforts in a group and that
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of other group members. A copy of the group work assessment sheet can be seen in
appendix A, and appendix B shows students assessment of their project and an
evaluation of the overall outcome of their presentation. If each group sets a goal in
terms of what they hope to achieve from a given task, students will be able to evaluate
their progress more clearly when they have targets against which to measure their
performance. Additionally, students’ motivation to learn increases when they have
self-defined and therefore relevant learning goals. This gives students more confidence
in their learning efforts and this creates a positive classroom experience which in turn

enhances the dynamics of each group.

Conclusion

For CL to be effective, the teacher must view teaching as a process of developing
and enhancing students’ ability to learn. The teachers’ role is not to transmit
information, but to serve as a facilitator for learning. This involves creating and
managing meaningful learning experiences and stimulating students’ thinking through
real world problems. The positive effects of CL experiences often outlast the teams or
groups themselves and may extend to relationships outside of school. CL contributes
to both achievement and social harmony and can increase the participation of all
students (Slavin, 1995).
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APPENDIX A

Group Work Assessment Sheet
Student’s Name:
Name of Project:
1. Who did you work with in your group? Describe one thing that each person
contributed to the group to make the project successful.

Name:
Contribution:

Name:
Contribution:

Name:
Contribution:
2. Where there any conflicts in the group? Describe how you solved this problem.

3. How was this activity with the group different than if you were to do it alone?

4. List three suggestions about how the group could have done something differently.
a.

b.

5. What did you do to contribute to the success of the activity for the group?

6. What would you change about your own contributions to the group?

7. What did you enjoy most about working with this group?

8. What grade should be given to your group and why?
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APPENDIX B

Group Work Assessment Sheet

Student’s Name: H Y C(e/[CO Hara
Name of Project: M o Tl’ler /ﬂ/\eYe9 a

1. Who did you work with in your group? Describe one thing that each person
contributed to the group to make the project successful.

Name: i Yo9hfg.ucl«5

Contribution: Q iec,‘(’,\o[/\ Of ooy ?}’DU\ ﬁteme QMC/
Worke abouT Mother Theresa & acr\umeg C;mfoima‘(: ‘on)

Name:  Noomi (o Yoma
Contribution: H(\g‘{'Dl’y about Mother Theresa A Ife (imbrwation )

Name:

Contribution:

2. Where there any conflicts in the group” Describe how you solved this problem.

Vow do we constiuct ts presentation ?
our problem .

eachothek and 1w the class,
We gathered Moﬂleel’s S:mﬁoromnane i S

3. How was this activity with the group different than i ou were to do it alone?

Maybe T think I use wmany properties (fke photographies or
Video o resumes . Because I think eyeryome Is more iitelligible.

4. List three suggestions abolﬁ how the group could have done something differently.
especially Naoms

a We chould Mve More iwformation because fime partrtiom
& not fair.'  gome

b. We gl/u;u(d usce \/Fekfoy‘mamce and wore properties because. we
use ouly potntings.
. We should fand out sowe paper- (ke memo

because it is eagier to understand The presentation
Contentsa,
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5. What did you do to contribute to the success of the activity for the group?
N
T drow cowe Pouvxtwt%& ond  cearch
Mother Theresals [ife.

6. What would you change about your own contributions to the group?
T Cut our speech Sentence be cause
T have a possibility not o Speab afl M thar time .

7. What did you enjoy most about working with this group?

We QWJoyedtq[hmg
because we diduit have any chonce

TO mee't /M %—eﬂem{,
8. What grade should be given to your group and why?

7 5 & Because our presentation a(mo@gu%% < about
Surely  Slmple 1s the best P

but I dnk it fent e,mug/t +or- me .
I wouted (o ready SomeThing Qv this tiwme

wove ond wore.
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Group Work Assessment Sheet

Student’s Name: Naom\‘ T()Hy(xma
Name of Project: M other T—QI"QS‘Q

1. Who did you work with in your group? Describe one thing that each person
contributed to the group to make the project successful.

Name: H N AQKO
Contribution: draw P\\ka\e , made Sentence O( h\\S\TO "\)/

Name: E \
m \
Contribution:

made presentation point and Order

Name:

Contribution:

2. Where there any conflicts in the group? Describe how you solved this problem.

We had problem of havng ho charce of O meet'ngZ.

And We met and made pheSentation ©€xcept ¢(ass,

3. How was this activity with the group different than if you were to do it alone?
T T were to do 0t, T coultw't make g00d presentation,

tideko ond Eml and T cooprated ®ach Zo0d ‘dea,
Co We could make T,
4. List three suggestions about how the group could have done something differently.

= We made @ ‘P\\(‘ﬂ”a -Story Show.
b.We made each patt {'n prSentation (o yndergtand
eag(y,
“We Get yp PO'ntof Mother Tetesa.,
That s She hever took discrimination bor
She Seryed poof people.
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5. What did you do to contribute to the success of the activity for the group?

T practiced talking about Mother Teresa’s fistory
I troed to make easy Sentente for Good "UndPrf(‘and\'ng’

6. What would you change about your own contributions to the group?

T wanna  Soeak Englosh more frequent(y.

7. What did you enjoy most about working with this group?
L really enjoyed tall'ng about the with Eml and Hide ko
L could make Qoed pelationsh \\(9,

8. What grade should be given to your group and why?
,Q Because We d3d oak beSt and
We piepared very wel(l.
‘ Ah& We could (eam Mo ther TQNSC( dee@e}\'
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Group Work Assessment Sheet

Student’s Name: Nobu )<} Ttot

Name of Project:

Dala: Lawa pw)‘ec‘\

1. Who did you work with in your group? Describe one thing that each person
contributed to the group to make the project successful.

Name: Misaker

Contribution: T ,Tv0duction ma de Yesume

Name: \(0\40
Contribution: TTbP/T&M PVOH@W) wmde VeSeme

Name: léal/\ﬂ

Contribution:

ConClusion

2. Where there any conflicts in the group? Describe how you solved this problem.

At Pivel, we @l gboat the Odtline of lectuve and decide ench pakJY to
Present abost Tnlai Lawa . Thore fore, “all ayout e oTher in ff”’“P” hel pus +0

%O\Mgés \;ftz\ins%héoawcm\fitgt\xslit_h the group different than if you were to do it alone?
T @WJOyedy gréwp activ \‘\F)l Because each W)@mbey V)&A A ilfMC dea ﬂV)A those

- dea. \relp presealsion viove beeper thay to doit alove.
4. List three suggestions about how the group could have done something differently.

a. T0 WSe map

1
b 0 sheoul opictire ~<Tory shou

“ To uSe veSume
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5. What did you do to contribute to the success of the activity for the group?

~ I was 0@8&\4@3{ ﬂbOMT T bef\’m/) EMA&V)IQV) ﬂV\A 14+ Dala}l,awm )
\7w,§m{”afi0‘o for 14 Dala Lama (nclede Tibelon B(»Aclhisvo.)

6. What would you change about your own contributions to the group?

1 suggested 10 do the sbonL dbama aboul Wlat lama
That became o P}CTMYe——SJCOP)/ <hou .

7. What did you enjoy most about working with this group? \
3 culd Jet e viow Wokomtion apout Thla M"’?“ and 76+ new View
vl about how 10 do e }j(mgw‘(a‘( on.
Y vig Wl to en) .
Sywa gr\z/iag?fomg%e gi an‘}gur ggﬁvgfjwméﬂm{) Was COUI(I A Comunt COTe
with Group wember .

wetl- T think A
BeCause . . |fe, 1’|/)led to 4o %we Vniue PYe%nT&tEOW and ’I‘T»)/ to
Wiake. Our S underctood Wove easy aboit Dala: Lama.

Used map , made VeSuwe used aP:cTuVe-sTOIQ’ chow are
the device Sy that.
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Group Work Assessment Sheet

Student’s Name: pM;saki Tobito

Name of Project: 14_% Da\o\i L amon

1. Who did you work with in your group? Describe one thing that each person
contributed to the group to make the project successful.

Name: YO ‘<O
Contribution: repave.
make havdout Feec«l« about chinese o partion
Name: (40« ”
Contribution:

Fw?xve for Cowc(v(érbn.
Name: %;Ln(é‘('

Contribution:

prepve. for Theton Buddhesu

2. Where there any conflicts in the group? Describe how you solved this problem.

Noko did MM? ks in out lop

Howevey, the teft did less dacks o he

3. How was this activity with the group different than if you were to do it alone?
I *FJ%%ZV& "f Mu‘ﬂl forcus on the ou[lj %léfon‘w\( MFPW»?
' %o presentatton wouldl be wore symple al vy

4. List three suggestions about how the group could have done something differently.

a |Me hod 4o 1ok about our own Hasks. Sometimes we talbed.
Same %E\\‘m?é. \

b. We also [/\aﬂ(‘b Pm(yavp/ Some. (w'wh‘m?j % o
),\wo(m‘r§. ﬂ«h‘y\?g wovxfo( hc(F us .

We had o bo rehearsal, o il help us o make
?v@gew’m\ﬁow ‘QM@M‘(’"%

C.
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5. What did you do to contribute to the success of the activity for the group?
T wedde pavdout and Jm‘e.o( o g bty opinion.

6. What would you change about your own contributions to the group?

T hed 4o V\c[{? others 4o wo(?e o(P ther Sentergies

%amb@e Some- tzec;?(c M 40 Pm Ve move. 0((“\&((‘(/0( ('(' there thom
7. What did you enjoy most about working with this group? MJ/ twhorfu Chiby

Mah‘m@ havd ot

8. What grade should be given to your group and why?

f/g ——  We didn¥ have eMM?A duscuss ou

(e eem(ASe of dhat, sometrimes we MPM@(%MC ‘\“{/\(V?;

ov concldSinn was wot e




